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Before we begin
The learning material you have in your hands was designed for parents to use with their preschool-age 
children, although it may be used with older or younger children if there is some interest. Preschoolers 
learn best by the use of their hands and senses. This is a matching game that teaches by the exercise of 
the hands, the eyes and the ears letter recognition (the names of the letters) and phonemes (the sounds 
the letters represent). 

When teaching the alphabet with this learning material we highly recommend the Alphabet Song to 
go along with the alphabet pumpkins. It makes the job easier for the parent and more fun for the child. 
With the Home Reading Program parents can begin when the child is an infant by singing the 
Alphabet Song to the baby and showing him the Alphabet Flashcards. This is done before working 
with letter sounds, or phonemes, which are taught with the Phonogram Flashcards.  You can 
download these flashcards at:

http://www.internationalparentingassociation.org/Materials/index.html

If the preschool age child has not previously learned to sing or recite the alphabet and does not know 
phonograms, you might want to begin with the alphabet phonemes (letter sounds) as Montessori did 
in her classrooms with preschoolers. In the Montessori classroom, children learn the names of the 
letters sometime after they learn the letter sounds. I believe this is because the sensitive period for 
learning to read is at its latter stage and so Montessori cuts to the quick while there is yet time. Child 
brain specialist Glenn Doman, however, has shown that the centers for speech and reading are located 
in the same area of the brain called the language center and how a child can learn to read as he learns 
to speak! The preschooler already knows how to speak and he would be reading if he had been taught 
to read from infancy. But as this has seldom been the case, preschool is where many children first 
begin to learn to read, and parents using the Home Reading Program can start with the preschool age 
child.  

In some quarters the child is not given the names of the letters, at all, until after he has mastered 



phonograms (the letter symbols) and and is decoding words or reading. (Phonograms are named 
according to the sound the phonogram represents, or its phoneme, and not according to the letters that 
comprise it.) We do not recommend this. We believe when deciding to work with letter sounds before 
letter names, the child should still be told the names of the letters and given the opportunity to learn 
them as he pleases. 

After the letters have been named for the child, you would tell him that letters represent sounds that are 
called 'phonemes' and that letters are called phonograms when they represent sounds. When the child is 
fully aware that the names of the letters of the alphabet are different from the sounds the alphabet 
phonograms make, you may concentrate on the sounds primarily. You would tell the child that the main 
focus of the game will be upon learning the phonemes, rather than upon memorizing the names of the 
letters, however, many children will find no difficulty in learning both the name and sound of a letter 
simultaneously, especially if you reinforce learning the names of the letters with the Alphabet Song and 
make it fun by playing a pointing game where the child points to the pumpkins as you sing. Also, letting 
the child use a pointer to point to letters on an alphabet chart, while the song is sung, is fun. In addition, 
a pointing game with the pumpkins or chart, without the Alphabet Song, for identifying letter sounds 
(the phonemes) can be played with the child. 

To reinforce the learning of phonemes, download the Alphabet Word Flashcard from the above url. The 
flashcards provide instructions and simple words that the child can decode consisting of the phonemes 
he has learned. The child's actually reading words is what makes this project very worthwhile for both 
you and the child.   

Just for clarification, since many educators do not teach the alphabet until much later, whether children 
learn the alphabet first or the phonemes first, they should be given accurate information only. For 
example, it would not be accurate to say that the letter ‘A’ is its short vowel sound. The name identifies 
the letter, not the sound the letter makes. Distinguishing between the phoneme (sound) and the name of 
a letter avoids unnecessary confusion for a child, especially when the time comes that he needs to know 
the names of the letters, which he needs to know in order to spell, for example, and to know 
alphabetical order. A case in point, had the child not been made aware that letters have names that are 
not usually the same as the sounds they represent, when the child finally finds out, he may feel he had 
been tricked, in some way, in that he was not told the real names of the letters. He may not express to 
you these feelings, but the problem is that this child would not have expected to have had to relearn 
letter names a different way and may wonder why he had not been told that letters have proper names 
and that the phonemes he had learned were not really the names of the letters, but instead were the 
sounds they represented . In fact, the child may not understand, at all, since he would naturally have 
thought that the names of the alphabet phonograms were also the names of the alphabet, since the letters 
and alphabet phonograms look exactly the same. It is the function and naming that differs, not the 
appearance, and the child should be told this from the beginning. 

Please enjoy this learning material with your child and the games that can be played.

thought the phonemes were also the names of the letters, if he had not been told otherwise.
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CONSTRUCTION 

Materials:  You will need a legal-sized manila folder, scissors, glue-stick, clear contact paper, two 
envelopes (coin envelopes work very well.) and two large paper clips.  

1. Trim around the margins of the pumpkin patches.
2. Paste the patches to the insides of the folder, one on each side.
3. Cut around the scarecrows; center and paste them just above the corresponding patch.
4. Cover the inside of the folder with clear contact paper.
5. Cover the uppercase pumpkin squares and lowercase letter squares on both sides with clear

contact paper and cut them out. If any of the black outline remains around the squares, trim it
off.

6. Store the vowels and the consonants pumpkins and squares separately in the two envelopes.
Label one envelope “vowels” and the other “consonants”. Store the envelopes inside the folder.
Attach each envelope with a clip to the side of the folder to which it corresponds.

HOW TO USE 

At the end of these explanatory instructions you will find them reformatted with numbered steps to 
help you present this learning material to the child, step-by-step. 

The Pumpkin Patches - Uppercase & Lowercase Characters 

Ask the child if he would like to see your pumpkin patches. Remove the envelopes and 
clips. Place the folder on the floor or on a table and open it carefully. Show the child the scarecrows 
and the empty pumpkin patches. Point out that there are no pumpkins in the patches. Then ask the 
child if he sees that the patches have a letter of the alphabet inscribed in each space where a 
pumpkin would go. Point to several of the letters in the patches. Tell the child that the inscribed 
letters are placeholders for the pumpkins. They help insure that the pumpkins will be put in their 
proper places. 

Point to the Aa in the empty vowel patch. If the child does not have letter recognition, say 
to the child, “The name of this letter is Aa. The Aa pumpkin will go here.” (If the child knows 
letters ask him what letter it is.) Then inform the child that a letter can also be called a character. 
Ask the child to look closely to see that Aa has two characters. Point to the uppercase and then the 
lowercase character as you count them, one, two. Explain that the first and larger of the two 
characters (point to it) is the uppercase letter and that uppercase letters are also called capitol 
letters. Point to the second and smaller character and tell the child that it is the lowercase letter and 
that lowercase letters are also called small letters. Emphasize that both the uppercase and the 
lowercase characters represent the same letter. Then point to the uppercase character and say, “A, 
uppercase A”. Ask the child to point and repeat. Then point to the lowercase character and say, “a, 
lowercase a”, and again ask the child to point and repeat. Finally, ask the child to look and see if all 
of the empty spaces in the vowel patch have two characters and that both the uppercase and 
lowercase letters are shown. 



vocal chords do not vibrate. After he has felt how his vocal chords do not vibrate with the making 
of the above consonant sounds, ask him if he would like you to make some consonant sounds where 
the vocal chords are used. Point to the ‘m, n, l and r’, as you make these sounds. Ask the child if he 

The Scarecrows - Vowels and Consonants

Then call the child’s attention to the scarecrows and tell the child that a scarecrow’s job is to help 
protect the garden from birds, especially crows that may want to devour the seeds the farmer has 
just planted or to eat the tender plants growing in the garden. Inform the child that these two 
scarecrows are most helpful because not only are they there to help protect the pumpkins from the 
crows, they also carry signs that let you know which patch a pumpkin belongs in. Ask the child if he 
sees the signs the scarecrows are holding?” When the child says, “yes”, say, “Can you point to the 
girl scarecrow’s sign?” When the child points to the girl scarecrow’s sign, read the sign for the child 
and tell him that the girl scarecrow looks after the vowel pumpkins. Point to the vowel patch and 
say, “This is the vowel patch.” Point to the empty spaces in the vowel patch and name the vowels:  
a, e, i, o, u and sometimes y (or have the child point and name them if he can.) Then ask the child to 
point to the boy scarecrow’s sign. When the child points to the boy scarecrow’s sign, read the sign 
for the child and tell him that the boy scarecrow looks after the consonant pumpkins and that all the 
rest of the letters of the alphabet are consonants. If the child has not already learned to identify 
letters ask him if he would like to point to a few of the letters in the consonant patch and have you 
name them for him. If he knows the letters, ask if he would like to point to a few of the letters and 
name them for you.  

The Phonemes -  Vowel and Consonant Letter Sounds 

Point to the girl scarecrow’s sign again and explain that vowels are letters that represent sounds 
which come from the throat that are made by the vocal chords, which are located in the throat. 
(Point to your vocal chords. You might also want to show a picture of vocal chords from the 
Internet.) Inform the child that the mouth and lips are also used to create the vowel sounds, which 
different sounds are made by opening the mouth in varying degrees while relaxing or pursing the 
lips. Then tell the child that vowels have both short and long sounds and that you will make the 
short-vowel sounds first. Give the short-vowel sounds slowly and distinctly, as in the words at, egg, 
it, on, and up, as you point to each letter in the vowel patch. Then offer to make the long-vowel 
sounds. Point again to the letters and give the long-vowel sounds as in the words ‘ate, eve, ice, open 
and unit’. Inform the child that there are more words with short-vowel sounds than long vowel 
sounds and mention that the long-vowel sound says the name of the letter.  

Ask the child if he could tell that the vocal chords were being used and that sound was coming from 
your throat when the vowels were sounded. Ask him if he would like to put his hand to your throat 
and feel how your vocal chords vibrate when you make the vowel sounds. Then invite the child to 
make the vowel sounds with you and feel his own vocal chords vibrating. Feeling his vocal chords 
vibrate is a point of interest for the child.

Next point to the consonant sign and explain to the child that all of the rest of the letters are 
consonants and that the many different consonant sounds are made by using different combinations 
of the various organs of speech, namely, the lips, tongue, teeth, palate, nasal cavity and vocal 
chords. Point to them as you name the organs of speech. Offer to demonstrate a few of the 
consonant sounds. Give the sounds for ‘h, k, t, and f, for example’. Point to these letters in the 
consonant patch as you pronounce their phonemes slowly and distinctly. Bring it to the child’s 



attention that the vocal chords are not used in the making of these consonant sounds, and so 
there is no sound coming from the throat. Then invite the child to feel that your vocal chords are 
not vibrating as you make the sounds again. Next, ask the child if he would like to make these 
consonant sounds with you and feel that his vocal chords are not vibrating.

After he has felt how his vocal chords do not vibrate with the making of the above consonant 
sounds, ask him if he would like you to make some consonant sounds where the vocal chords 
are used. Point to the ‘m, n, l and r’, as you make these sounds. Ask the child if he can hear that 
the vocal chords are being used. Ask if he would like to put his hand to your throat and feel the 
vibration of your vocal chords as you make the sounds again. Then invite the child to make 
these consonant sounds with you and feel how his own vocal chords are vibrating. The child’s 
discovery of his vocal chords vibrating or not vibrating when a consonant is sounded is a point 
of interest for the child. 

The Pumpkins

Finally, ask the child if he would like to see the pumpkins. Take the vowel envelope and empty 
the vowel pumpkins onto the table. Spread the pumpkins apart to show the child the pumpkins, 
and separate out the lowercase letter squares. Pick up the A-pumpkin. Show it to the child and 
name it for him, “A, uppercase A”, and remind him that the letter A is a vowel. Show how all 
the vowel pumpkins have uppercase letters inscribed on them. Next, separate the a-square from 
the rest of the squares. Point to it and ask the child if he would pick it up for you. Tell the child 
that the square he is holding in his hand is the lowercase a-square and that it goes with the 
uppercase A-pumpkin.  Politely ask the child to give you the a-square. Place the A-pumpkin and 
a-square in front of the child for him to see. Then take a light dab of glue-stick to the back of the
a-square and show the child how to join the square to the pumpkin. Hold the completed
pumpkin in front of the child and say, “The letter A says /a/ (as in "at"). Ask the child if he can
say /a/. After the child repeats the sound, give him the pumpkin to examine. When the child is
finished looking at the pumpkin, point out that the pumpkin patches have the uppercase and
lowercase letters matched and that he can check the pumpkin in his hand with the letter in the
patch to see if he has matched the characters correctly. Then invite the child to find where the
pumpkin goes in the vowel patch. As the child places his pumpkin in the patch he may secure it
with a light dab of glue-stick. Should the child put the pumpkin in the wrong place, don’t make
an issue of it. Just say, “It goes here”, and ask the child if he would like to look at the letters in
the vowel patch and the letter on the pumpkin more closely. Wait a moment for him to put the
pumpkin in the right place.

Then invite the child to take another vowel pumpkin and repeat the process with as many 
pumpkins as he desires. A session should be as long as a child desires and no longer. After going 
though the vowels, the child can choose from the consonant pumpkins. With each new letter, 
pronounce the phoneme until the child no longer needs this help. Later you can mix the vowels 
in with the consonants. If the child does not know whether a letter is a vowel or a consonant, 
suggest that he can first check the vowel patch to see if it is a vowel. If it's not a vowel, then it is 
a consonant. Permit the child to work with the game, independently, for as long as he desires. Be 
available, though, to give him help if he asks for it. 



Montessori Principles 

The cry of the soul of the child can be heard: “Help me to do this all by myself!” 
Children learn best in a prepared environment where there is freedom to move about and to 
learn at will – an environment that is properly structured, where order, harmony and beauty are 
present and there is ample space for the child to work in peace without extraneous noise or 
interruptions. The prepared environment contains age appropriate learning materials that are 
displayed on shelves. As part of the lesson, the child returns each piece of material to its 
proper place when he is finished working with it.  

A child that has interest may be shown how to use a learning material and invited to 
work with the material. The child’s choice of work will correspond, according to his own inner 
direction, with the sensitive periods of development that Montessori discovered and described 
as windows of opportunity for the learning of specific skills. You can make this activity readily 
available for your child and let him choose to work with it as he determines for himself. 

On the other hand, when a child is encouraged with over-enthusiasm or feels pressured 
to work with the materials in order to please the parent, the child’s ability to choose work for 
himself according to his own developmental needs is hindered. By the same token, over-praise 
and rewards are of negative value and create dependency upon praise, and instill the desire for 
rewards rather than fostering the love of learning, which is its own reward. Allowing freedom 
to the child to decide when he will engage in a particular activity rather than his being led by 
the desires or will of the parent insures that the child will remain open to working with the 
parent and using the materials.  

It is important to be aware that when a child is concentrating, parents need to take care 
to not disturb or interrupt the child, not even to offer correction or praise. Even intervention 
that is well intended is a hindrance when the child is able to solve a problem for himself or 
accomplish a task on his own if left alone. The rule is to intervene only when necessary and to 
give assistance only when needed or asked for. Children raised in a home where Montessori 
principles are understood and the prepared environment is valued are permitted to learn by 
making mistakes. Children will self-correct their own errors as they discover them, which is 
true learning. Imposing corrections before a child is ready to grapple with corrections disrupts 
the learning process. It has a negative impact and can cause the child to permanently leave off 
working with the activity. 

Assistance should be given only when asked for or you can see that it is desired or 
necessary, for example, if the child was abusing the materials or if he was looking very 
puzzled. In either case you would ask the child if he would like you to demonstrate for him the 
use of the material.  Likewise, if you sense that the child may want you to demonstrate the 
proper use of a learning material, again, ask the child if he would like you to give him a 
demonstration or ask if you can take a turn with the material and then, with him watching, you 
can show him how to use it.

Tip: If you should find that you are too busy to construct a learning material, try offering the 
project to an older child or teen.  



STEPS TO TAKE IN PRESENTING THE GAME 

I. Pumpkin Patches - Uppercase and Lowercase Characters

1. Ask the child if he would like to see your pumpkin patches.
2. Show the child the scarecrows and empty patches.
3. Ask if he sees that the patches have letters inscribed.
4. Tell that the letters are placeholders for the pumpkins.
5. Point to the ‘Aa’ in the vowel patch. Name the letter and say, “The A-pumpkin will go here.”
6. Tell the child that a letter can also be called a character.
7. Ask the child to look closely to see that ‘Aa’ has two characters. Point and count – one, two.
8. Tell that the first and larger character is the uppercase letter, also called capitol letter.
9. Tell that the second and smaller character is the lowercase letter, also called small letter.

10. Tell that both the uppercase and the lowercase characters represent the same letter (‘A’).
11. Point to the uppercase character. Say, “A, uppercase A”. Ask the child to point and repeat.
12. Point to the lowercase character. Say, “a, lowercase a”. Ask the child to point and repeat.
13. The child then looks to see that all spaces in the vowel patch have two characters, both the 

uppercase and lowercase letter.

II. Scarecrows - Vowels and Consonants

1. Tell that a scarecrow’s job is to protect the garden from birds that may want to eat from it.
2. Say these two scarecrows are most helpful because they carry signs that let you know in 

which patch to place a pumpkin.
3. Ask if the child can point to the sign the girl scarecrow is holding. Point to the word

'vowels" and read it, and say, "The sign says vowels." and tell the child that the girl scarecrow 
looks after the vowel pumpkins.

4. Point to the vowel patch and say, “This is the vowel patch.” Point to the empty spaces in the 
vowel patch as you name the vowels:  a, e, i, o, u and sometimes y.

5. Then ask the child to point to the boy scarecrow’s sign. Say, to the child, "The sign says 
consonants." Tell the child that all the rest of the letters of the alphabet are in the boy 
scarecrow’s patch and they are called consonants. Say that the boy scarecrow looks after the 
consonant pumpkins.

6. Invite the child to point to some of the consonants and see that the consonants he points to are 
named either by him or you.

III. Phonemes - Vowel and Consonant Letter Sounds

1. Point to the girl scarecrow’s sign. Explain that vowels represent certain sounds that come 
from the throat. To make them we must use our vocal chords. Tell again that the sounds of 
speech are called phonemes.

2. Explain that vowels have short sounds and long sounds and tell the child that you will give 
the short vowel sounds first. As you point to each letter, make the short-vowel sounds, slowly 
and distinctly, as in the words at, egg, it, on, and up. Then make long vowel sounds as in the 
words ‘ate, eve, ice, open and unit’. Inform the child that there are more words with short-
vowel sounds than long-vowel sounds and mention that the long-vowel sound says the name 
of the letter.

3. Ask the child if he could tell you were using your vocal chords when you demonstrated the 
making of vowel sounds. Ask if he would like to put his hand to your throat and feel how 
your vocal chords vibrate when you make vowel sounds. 



4. Ask the child to make vowel sounds with you (slowly) and feel his own vocal chords vibrate.

IV. Consonant Phonemes  and the Vocal Chords

1. Point to the consonant sign. Tell that using different combinations of the various organs of
speech makes consonant sounds (lips, tongue, teeth, palate, nasal cavity and vocal chords).
Ask if the child wants to hear some consonant sounds.

2. Give the sounds for ‘h, k, t, and f’. Point to these letters in the consonant patch as you
pronounce their phonemes slowly and distinctly. (The vocal chords are not used in the making
of these consonant sounds.) Ask the child if he could tell there was no sound coming from
your throat.

3. Then invite the child to feel how your vocal chords do not vibrate when you make the sounds
again. Ask the child if he would like to make these consonant sounds with you and feel that
his vocal chords do not vibrate.

4. Ask if he would like you to make some consonant sounds where the vocal chords are used.
Point to the ‘m, n, l and r’ as you make these sounds. Ask if he can hear that the vocal chords
are being used when making these consonant sounds.

5. Ask if he would like to put his hand to your throat and feel your vocal chords vibrate as you
make the sounds again. Then invite the child to make these consonant sounds with you and
feel his own vocal chords vibrating.

V. Pumpkins - the Alphabet and Phonemes

1. Ask if the child would like to see the pumpkins. Show and name the uppercase A-pumpkin.
and remind him that the letter ‘A’ is a vowel.

2. Tell him that the pumpkins all have uppercase letters and the little squares all have lowercase
letters.

3. Separate the a-square and ask him if he would pick it up for you.
4. Tell that the square he is holding is the lowercase a-square and it goes with the uppercase

A-pumpkin.
5. Ask the child to give you the lowercase a-square.
6. The child watches as you take a light dab of glue-stick to the back of the square and glue it to

the pumpkin.
7. Hold the completed pumpkin in front of the child and say, “The letter ‘A’ says /a/ (as in

"at"). Ask the child if he can say /ah/.
8. After the child repeats the sound, give him the pumpkin to examine.
9. When the child is finished looking at the pumpkin, point out that the pumpkin patches have

the uppercase and lowercase letters matched. Say that the child can check the pumpkin in his
hand with the letter in the patch to see if he has matched the characters correctly.

10. The child repeats the process with any number of pumpkins. Give the phoneme for each one.

Download the coloring sheets for children. The child’s involvement in this project as he colors and 
constructs his own pumpkin patches stimulates interest in the lessons provided in this activity. In 
addition, coloring, cutting and gluing are wonderful exercises for developing manual dexterity and 
hand-to-eye coordination 
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